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PART | - ELIGIBILITY CERTIFICATION 121L5

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Seartment of Education, Office for Civil Rights (B
requirements is true and correct.

1. The school has some configuration that includesopmaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

2. The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

3. To meet final eligibility, the school must meet state's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @ergfior the school to receive the award.

4. If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

5. The school has been in existence for five full getrat is, from at least September 2006.

6. The nominated school has not received the Bluedril8chools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

7. The nominated school or district is not refusingRO&cess to information necessary to
investigate a civil rights complaint or to condadiistrict-wide compliance review.

8. OCR has not issued a violation letter of findingstte school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

9. The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

10. There are no findings of violations of the Individisiwith Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 121L5

All data arethe most recent year available.

DISTRICT
1. Number of schools in the distr 2 Elementary schools (includes&-
(per district designation): 1 Middle/Junior high schools

0 High schools
0 K-12 schools
3 Total schools in district

2. District per-pupil expenditure: 1278

SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssiocated: Suburban

4. Number of yess the principal has been in her/his position &t $ichool 5

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 0 0 0 6 79 71 150

K 0 0 0 7 86 64 150

1 0 0 0 8 71 66 137

2 0 0 0 9 0 0

3 0 0 0 10 0 0

4 0 0 0 11 0 0

5 82 73 155 12 0 0

Total in Applying School: 592



12IL5

6. Racial/ethnic composition of the schc 0 % American Indian or Alaska Native

4 % Asian

7 % Black or African American

9 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific Islan

75 % White

5% Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 2%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until | 10
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 4
until the end of the school year.

(3) Total of all transferred students [sum of1 4
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.02
divided by total students in row (4). I

(6) Amount in row (5) multiplied by 100. Z

617

8. Percent of English Language Learners in the school1%
Total number of ELL students in the school: 3
Number of non-English languages represented: 2

Specify non-English languages:

Italian, Spanish



12IL5

9. Percent of students eligible for free/reduced-priceals: 7%
Total number of students who qualify: 40

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educationces: 20%
Total number of students served: 116

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

4 Autism 0 Orthopedic Impairment

0 Deafness 34 Other Health Impaired

0 Deaf-Blindness 52 Specific Learning Disability

5 Emotional Disturbance 16 Speech or Language Impairment

3 Hearing Impairment —OTraumatic Brain Injury

0 Mental Retardation 1 Visual Impairment Including Blindness
1 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 2 0
Classroom teachers 39 1
Resource teachers/specialists

(e.g., reading specialist, media specialist, arsimPE teachers, et 19 0
Paraprofessionals 9 0
Support staff

(e.g., school secretaries, custodians, cafeteti@saetc.) 5 1
Total number 74 2

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 24:1




13. Show dhily student attendance rates. Only high schoadsl ne supply yearly graduation ra

20102011/2009201C2008200¢ 20072008 20062007
Daily student attendance 97% 96% 95% 96% 96%
High school graduation re % % % % %

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size:

Enrolled in a 4-year college or university
Enrolled in a community college
Enrolled in vocational training

Found employment

Military service

Other %
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:
o No
> Yes

If yes, what was the year of the award?

12IL5



PART |1l - SUMMARY 12IL5

Upon entering Roosevelt Middle School in River Bbrélinois, a framed copy of the mission stateten
can be seen hanging on the wall. It simply stédt@sr mission is to deliver excellence in education
through an unwavering commitment to the whole chikds hard to believe that such a short statemen
can accurately describe a school that provideswsthrfor every student in academics, socially,
emotionally, and in extra-curricular activities tlusays it all.

River Forest is a small, two-square-mile histotibuwrb 6 miles directly west of downtown Chicago. In
1859 the finest brick, two-story schoolhouse folesiaround was built in River Forest and still d&an
today. Interestingly, the first teacher of thissfischool was none other than Francis Willard, démecus
educator and women'’s rights activist. Since themeiRForest and Roosevelt Middle School have
continued the tradition of excellence-in-education.

Roosevelt's commitment to excellence can be seémeinutstanding academic programming for
students. Besides having a rigorous and challengpng curriculum that has yielded high academic
success for many years, there is also advancedgonogng for math and reading that extends to over a
third of the students. Some advanced students ih amal reading even have the option to enroll n on
line courses provided by lllinois Virtual Schooltake an Independent Study where they get to exglor
topic of their choice in depth. Roosevelt also &f8panish, French, and Italian in grades 5-8 g0pés
core curriculum. Not only does it prepare studémtshe “global” economy, it has proven to improve
cognitive abilities in vocabulary, grammar, andrdture, besides expanding their appreciation for
different cultures.

Preparing students to thrive in the age of techmole also important. This year, Roosevelt’'s Sthdgrs
all received iPads. This tool has enabled the siisde have a full battery of on-line resources for
reading, writing, and research at their fingertipall times. Over the past 5 years every teacagr h
received district-funded professional developmarddmputer technology. A three-week summer-
institute with a yearly “refresher” course was deped to provide training and practice in scores of
computer programs and features that can be ugatbtmn and improve instruction in the classroom.
Participating teachers received a laptop computethiir own use in school. Roosevelt had 100%
teacher participation.

Another very special part of Roosevelt's commitmerthe whole child is the performing arts
opportunities. In music alone, the department festnot only general music, but it offers a fulhaa
full orchestra, two levels of jazz band, chorusydrs chorus and a musical that involves over 20fuof
600 students. At Roosevelt it is believed that essfing music as an integral part of a student®st
day has long lasting educational benefits and eses¢he mind to assist in problem solving and
creativity for a lifetime. Also, any student thaays in the band or orchestra receives a privassai|
group lesson during the school day, once a week.

Having students feel “connected” to school is viergortant. Roosevelt’s goal is to have 100% of
students participate in a school sponsored clztivity. To make this possible, over 30 differehtbs
and activities are available for students to pgudite in at lunchtime. Students eat for half of lthech-
hour then go to a club or activity of their chofoethe second half. The clubs and activities rainge
Yearbook to Ping Pong Club, from Newspaper to QigrClub just to mention a few. Having these
activities happen during school hours is believeldd important in helping students solidify lasting
relationships with each other and connect to thehool.

At Roosevelt, high academic standards is very itambbut not at the expense of creating responsible
and conscientious children. Roosevelt employs wildifne social workers and they have worked clgsel
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with the PE department in recent years to develdpaaacter education program. In collaboration, the
social workers push into 16 PE class periods partguand organize discussions, skits and rolenpday
S0 students can practice good decision-making, acamoourtesy, and pro-social behavior. Roosevelt's
most distinguishing feature in regards to charactee that codifies the culture, is a set of 5 ngd
principles called the “High 5 Goals.” These goa&lgresent the expectations-in-character and behforior
the students. They can be found in every classrevsary hallway, and even on school t-shirts.

Roosevelt has high expectations for students acad#ynand socially. It also provides programs &h
create student involvement, enrichment and intelteistthis combination that helps Roosevelt flifs
mission to deliver excellence in education throaghunwavering commitment to the whole child.



PART IV - INDICATORS OF ACADEMIC SUCCESS 121L5

1. Assessment Results;

A. Roosevelt Middle School’s primary standardiasdessment tools are the Measures of Academic
Progress (MAP) test and the lllinois Standards Aebiment Test (ISAT). We administer the MAP test to
all students in October and April, and to selestiedients in January. Students take the ISAT iryearl
March.

All four grades at Roosevelt have consistently shgrowth in both Reading and Math MAP scores from
the fall to the spring. The per-grade growth dutimg 2009-10 and 2010-11 school years ranged from
+2.7 to +8.4; the average RIT score gain duringtihe was +3.8 in Reading and +5.6 in Math.
Roosevelt's average Reading and Math MAP percestitees in Fall, 2011, were:

Reading Math

Fifth grade 84% 78%

Sixth grade 77% 77%

Seventh grade 75% 69%

Eighth grade 76% 72%

These scores reflect 100% participation for fatifgptesting.

Furthermore, Roosevelt's ISAT performance is examplOver the past four years, the averages of the
percentage of students who have met or exceedesfateeReading and Math standards are:

Reading Math

Fifth grade 92% 95%

Sixth grade 95% 97%

Seventh grade 93% 96%

Eighth grade 96% 96%

While we are pleased with these MAP and ISAT scarasconstant goal is to improve them.
Throughout the year, we provide Reading and Matrwentions to address the skill and knowledge
deficits of our struggling students. Our Acadentic@lalented Program (ATP) allows our high achieving
students to stretch intellectually. Through thesans, effective classroom instruction, and rigorous
curricula, we work to maximize fall-to-spring MARayvth, as well as the movement from “Meet” to
“Exceed” in ISAT testing.

B. When considering the percentage of studentsmdtoor exceeded state standards over time, th€ ISA
scoring ranges below, from testing years 2003 ¢atbst recent scores in 2011, illustrate the ctersty
of Roosevelt's test results:

Lowest/Highest Percentage of RMS Students
Who Met or Exceeded Standards From 2003 — 2011

Reading Low Reading High Math Low Math High
5th grade 88% 94% 90 % 98%
6th grade 91% 98% 93% 99%
7th grade 91% 97% 93% 98%
8th grade 94% 97% 95% 98%

Because Roosevelt Middle School students have aia@t consistent excellent scores throughout the
years, we can focus on issues of fine-tuning rétiem academic triage. For instance, the ratioazfdihg
students who exceed vs. meet state standarddrslipdifth grade to eighth grade. This change start
seventh grade and continues in eighth grade, agefitime when students often become more social
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and may not read as much at home. This trend imflee us to choose novels of maximum interest. In
addition, both seventh and eighth grade Readingcala include outside reading requirements with
subsequent written and verbal book analyses ssthdénts read outside of school. Students writeitab
the novels they read, answering high level questiing support and interpret the text. Our leveled
Reading classes allow students to progress, n@nvaltiere they are along the reading continuum.

When considering Roosevelt's scores across vagobigroups, achievement gaps exist in certain places
Specifically, based on the 2011 ISAT scores, thieidng groups exhibited a point spread that was 10
points or greater:

Comparison Grade Subject Test No. Tested Scordddfor Exceeded)
Hispanic/White 5 Reading H — 18; W — 113 H — 83%:+\86%
Hispanic/White 6 Math H — 11; W — 120 H — 82%; V¥00%
Hispanic/White 7 Reading H - 18; W- 101 H — 83%:+-\W3%

Low Inc./Non-LI 5 Reading L — 11; N — 142 LI —73%0pn-LI- 95%
Male/Female 5 Reading M —82; F — 71 M — 89% ;99%
IEP/Non-IEP 5 Reading | — 24; N — 129 | — 79%; Nen96%
IEP/Non-IEP 7 Reading 1 — 32; N — 108 I- 72% ; Nen98%
IEP/Non-IEP 8 Reading | — 30; N - 137 | — 80% ; Nen97%
IEP/Non-IEP 5 Math | — 24; N — 130 | — 88%; Non-180%
IEP/Non-IEP 7 Math 1 — 32; N - 108 | — 81% ; Nor-89%

Within these areas of relative weakness, the largsses lie in 5th grade, which had achievemeps ga
five areas. Given the limitations of our elementseiiool space, our fifth grade occupies an unuspa!
in a middle school setting. While we preserve apyr@ementary structures as we can for fifth grade
students, they are nonetheless launched into aemsdtool environment, ready or not. The ISAT gaps
above may reflect their discomfort with this changgpecially since scores rise in sixth grade when
students have settled in and are more academioallyre. Furthermore, our fourth and fifth grade
teachers meet each fall and spring to discuss imgpstruggling students and to determine which
Roosevelt supports they might need.

These supports are available to all of the subgralppve. Specifically, our S.T.A.R. (Students Tgkin
Academic Responsibility) program provides studentk low MAP scores additional instruction and
practice in their areas of weakness. S.T.A.R. licstrs monitor these students for progress and move
them out of the program when their skill gaps cl@dso, our Reading Specialist and Math Specialist
assemble groups of children who are below grads kwd offer them a smaller class setting, slower
pace, and/or more targeted instruction.

In acknowledging the achievement gaps in the tabteve, it is worth noting that the lowest scora is
72% -- i.e. in our greatest area of weakness, y#aige quarters of our students still met or egeee
state standards. In most of the instances abosgah exists not because the students in the gariou
subgroups have done poorly but because the stuidethts majority group have done so extraordinarily
well.

Note

Subgroups with fewer than 10 students:
5th grade — Black

6th grade — Black; Low Income

7th grade — Low Income

8th grade — Hispanic; Low Income

2. Using Assessment Results:

Our students take a number of different assessmaedtgeach has a role to play in the academic ssicces
of the school as a whole and with the successatf ebstudents individually. At the state levek th
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students at Roosevelt participate in the lllindsn8ards Achievement Test (ISAT). Even though
students have moved on by the time we see testtatéSAT still serves to drive the curriculum and
give us important feedback on our instruction. Edepartment meets about 10 — 12 times a year,glurin
which we analyze the results of the tests. We fookjaps in our students’ knowledge and adjust our
curriculum accordingly to further match state stdd. For example, several years ago, we realizd t
students were scoring poorly on questions involtirggcategories of folklore genres. In 8th grade
Reading, we designed a unit in which students vesidus stories and learned to discern the diffezen
between the folklore types. In this way, examiniog overall ISAT scores allowed us to fill in a gap

our curriculum.

We also meet in grade level teams every day, attiatelends itself to examining individual student’
scores to see where their gaps are and to disoussstructional responses. Because individual ISAT
scores are not broken down by strand, they arparticularly helpful in this process. However, wsoa
administer the Measure of Academic Progress (MABgssment in Reading and Math to all of our
students in the fall and spring. The computerizsilts are available within a day or two of the tiede.
Using these assessments, which are more detaitkithamediate than the ISATSs, each grade level team
can group students and adapt the curriculum for tieeds. In Math, for example, a group of students
who score below average on the Number Sense strisimd the fifth grade Math MAP score might work
on a task involving place value while other stude¢ake on a more sophisticated task.

Starting with scheduling each fall, we modify ingttion and curriculum for both underperforming as
well as for gifted students. We hand schedule rtitar 35% of our students at the beginning of each
year, based on their performance on these assessiHagh achieving students move into above grade
level courses in math and reading; struggling sitedeeceive help in these subjects through placemen
smaller, more focused classes, as well as throdditi@nal instruction on Reading Plus, Lexia, iL@ar
and iExcel. Students who need organizational amdlystelp can receive this support in formal Ressurc
classes, but also through general education classnaterventions.

After the initial placement, grade level teams nmmnand discuss student progress throughout the lfea
classroom interventions are not successful in mgetiudents’ needs, students receive interventions
enrichment during additional instruction. We montitoe progress of at-risk students by giving a aiint
MAP test. This winter data is also helpful in aliag us to look at group data for signs of overall
weakness. For instance, after viewing winter MARdaur sixth grade team decided to implement a
reading strategy in all classrooms that helps stisdgearch complex nonfiction texts to find specifi
information. This decision was in response to &giged area of instructional weakness, based on the
team’s MAP test analysis.

In addition to ISAT and MAP tests, our more advahseidents take the SAT to provide math placement
data as well as to establish their viability forsuoer gifted programming. Furthermore, we have added
DIBELS to our 5th grade assessments to help usosugipuggling readers most accurately.

We communicate assessment results to parentswaliag that includes a careful explanation of test
data. Also, parent meetings are held to help orernta and students understand the results and their
implications. The test results are often a poirdis€ussion during parent-teacher conferencesato th
parents see how they might support their childadamic achievement from home.

In the final analysis, the type and number of agsesits are not important, but what the faculty doés
the test data is key. Our constant question is:dW#hbest for the student?” Our test results belp
answer that question by shaping curriculum thasteod students’ deficits and expands their strength

3. Sharing Lessons L earned:

Sharing successes is very important to a commauifiigarners. So much can be learned through the
experiences of others and Roosevelt is no diffedsmpart of our district wide goals there is salled
planning and sharing between schools in our distnd high school as well as within grade-levels,
subject areas and individual teachers. Roosevals@spart of a consortium of 16 other middle and J
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High Schools that meet specifically to collaboratel share ideas. We also have several teache@r¢hat
adjunct college professors and are on the BoaRirettors for the Illinois Reading Council and they
have had the opportunity to share ideas on a Btadé

There are two other schools in district 90 alonthviRoosevelt. It is imperative that we collaborabel
share our experiences for the continuity of cuitioy instruction and communication. There are titstr
wide meetings that are reserved for articulatiomvben our schools in curriculum and instruction.
Currently, schools are aligning their Responseteriention strategies and data. Districtwide Group
Problem Solving meetings are taking place twicear yhile school wide meetings are happening on a
weekly basis. Individual teachers have been shdesgpns and strategies on Differentiation through
grade level meetings and in-district professiomaledopment workshops.

Roosevelt also belongs to a consortium of 16 athbools in our West Suburban Area that meet at leas
guarterly. Principals come together to share thgieriences with programs, personnel, and other new
and innovative ideas that might assist in improwshglent performance. This network of Principalans
exciting professional community that is also a greaunding board for individual questions at a
particular school as well as an immense sourc@oifvledge and data to individual principals andrthei
schools.

The teaching staff at Roosevelt is extremely exgmeed and knowledgeable. Over 80% of the teachers
have a Master’'s Degree or higher and a teacheistiNgtionally Board Certified. Many of our teacher
have presented at State Level conferences sutie dlfiriois Reading Council. In fact, one of Roosk's
teachers is the current vice president of the IBi€trict wide workshops are also offered on a raoige
topics after school and are presented by Rooseaalhers.

Sharing experiences is one of the most effectivsvt@a professionally develop teachers and staéflsio
serves a greater purpose by build a community afepsional learners outside the walls of Roosevelt
School. Increasing the capacity of our greater atiowal resources district wide, state and natlgnid
merely fulfilling a professional obligation to emeweach other’s growth.

4. Engaging Familiesand Communities:

With the knowledge that it truly “takes a village' raise a child, the faculty of Roosevelt Middeh8ol
engages families and the community in the life wafrleducating our young people. In addition to Fall
and Spring open houses, families come to Roost&vslipport our students at athletic events,
instrumental and vocal music shows, cultural faarg] a variety of other student-centered activifies
example, eighth-grade students host an annual She&ee festival, where community members can eat
Elizabethan food, watch student actors perform,raad student presentations on Renaissance culture.
The honors Humanities students perform a one-hexgian of a Shakespeare comedy each year,
reaching out to families in the universal languafjbumor. Grade-level teams involve our families
through volunteer programs in which parent musgjantists, and craftspeople help students create
interdisciplinary projects in medieval history, @kemythology, and health and nutrition. Studentthter
connect with the community through field trips thi€ago’s theaters, opera, art museums, science
museums, and architectural sites, learning to &jgieethe richness of Chicago’s many educational
opportunities.

We also recognize that our community’s diversitgng of its most powerful assets. With this awassne
in mind, Roosevelt staff, students, and parents &lmannual “Cultural Extravaganza” that celebr#tes
rich variety in our community and our connectiorgtobal cultures. At this event, staff, family, and
community members assist students in preparinganasafts, and food from around the world.
Roosevelt's young people also communicate withesitglat our “sister school” in Arequipa, Peru and
raise money to buy school supplies and computerh&ir district. We recognize that our local cudtu
diversity and our global connections empower towis leaders.

At Roosevelt Middle School, all stakeholders sttiwduild powerful, meaningful connections thatiemr
the learning process and strengthen the sensarohaaity in River Forest.
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PART V - CURRICULUM AND INSTRUCTION 121L5

1. Curriculum:

Roosevelt Middle School’s rigorous curriculum alkall students to engage in subject matter thagéfes
creativity and academic growth, and ultimately pireg them for real world application. Roosevelt's
comprehensive curriculum, traditionally alignedtwiibe lllinois state standards, is now evolving to
incorporate the Common Core Standards.

All Roosevelt students take Language Arts, Readdeggence, Social Studies, Math, and Physical
Education each day. Students rotate each quartaergh Music, Art, Technology, and Oral
Communications. In addition, Roosevelt’s outstagdtoreign Language program offers Spanish,
French, and Italian.

Roosevelt's Language Arts department focuses heamiresearch and writing for a variety of purposes
and audiences. Reading classes are novel-basestualahts analyze text across genres. The Social
Studies department explores early civilization ptigh the 20th century. Students analyze histiorica
events, current events, and geography through pyiteats, research, projects, and discussion. dbe |
centered Science curriculum uses a hands-on agptoaarth, physical and life sciences. In Roos&vel
rigorous Math curriculum, almost all students costplAlgebra | by the end of eighth grade. In Plailsic
Education classes, students increase understaofiihgir body, health, and fitness as they rotateugh
units such as track and field, floor hockey, anskitball. Roosevelt's Fine Arts department is sddon
none. Students reinforce musical concepts throumfing), moving, listening, and playing instruments,
and artistic concepts through building and drawingheir technology classes, students learn to
keyboard, word process, and create multimedia ptasens; in addition, teachers emphasize 21st
century learning by integrating technology into tr&sbject areas. Eighth grade students have acene-t
one assigned iPad for the year, a new initiatiag Will extend to seventh graders in 2012-13 afid fi
and sixth graders in 2013-14.

Roosevelt's faculty sees each student as an indijichany students’ schedules are done by handsb b
address their specific academic needs. In additiwegular classroom interventions and differeidrat
Roosevelt students who need additional help iningadhath, and study skills receive this suppod in
number of places. Roosevelt's Resource programajlaclass for students with an IEP, guides them in
homework, test preparation, projects, and orgaiozaStudents in both Regular and Special Education
who are reading below grade level are placed insBealt's small group Reading classes, which deliver
targeted instruction at a slower pace. Strugglirgivstudents may join small group Math classesghvhi
follow the same curriculum as general educationhiddsses but offer more individualized pacing and
instruction. Students recommended for the S.T.ASRudents Taking Academic Responsibilities)
program receive individualized interventions usitending Plus, iLearn, or iExcel.

Roosevelt students who excel in academics also ésgvaordinary opportunities to enjoy more
challenging curricula. Roosevelt's Humanities ceurembines history, literature and philosophy e
interdisciplinary curriculum. By their eighth gragear, Humanities students have read and analyzed
novels such as The llliad and The Once and Futurg.lRoosevelt students who excel in mathematics
have the opportunity to move into classes abovie tlnn grade level or to take Math classes at dleall
high school. Alternatively, Roosevelt partners witik lllinois Virtual High School to offer onlindasses
to students who advance beyond the Roosevelt alunt Furthermore, independent study options
provide gifted students an even more rigorous eload.

Every student at Roosevelt is looked upon as awithdal, and teachers hold high expectations fbr al
students.
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2. Reading/English:

Roosevelt Middle School language arts teachers uwgmamic combination of reading, writing, research
and speaking to integrate Common Core Standard®untcurriculum. Students have daily opportunities
to read closely and construct sophisticated writesponses, and we employ specific standards across

each skill set.

Reading: Students must deeply comprehend a widgeraincomplex texts across disciplines, including
language arts, social studies, technical subjaat$the arts. They also develop skills in undedstan
vocabulary within diverse reading passages andgitien their ability to analyze and synthesizesdea
across texts.

Writing: Students demonstrate interrelated litereagnpetence through reading, gathering evidenak, an
analyzing information. They present their findinlgeough coherent and compelling narrative, norditti
and argument writing pieces.

Research: Students conduct research to answeiangest solve problems. This work includes the
critical appraisal of sources, along with reasomeatten responses that use the resulting informatioo
support a chosen thesis.

Speaking and Listening: Students make formal ptasens, work collaboratively with peers and/or
teachers, share their findings, and listen cangefolthe ideas of others.

Language: Students demonstrate a strong commagradumimar in spoken and written academic English.

Our language arts curriculum and instructional rmd¢hcenter on both novels and non-fiction books and
apply appropriate rigor for all students. Assigniserontain critical and creative thinking, reflectj and
complex problem solving. Students must make commesbetween the curriculum and their own diverse
interests and experiences. With scaffolding whesesgary, students are pushed slightly beyond tim¢ po
where they can work independently. All grade lewad® offer interdisciplinary units.

Within our regular education classroom, we emplidgative differentiation strategies for the fulinge

of students — from those who are struggling tontlest advanced learners. These strategies may @nclud
assignment modification, student choice, one-onteaeher/student meetings, accessing prior
knowledge, pace adjustment, and independent leppnmjects.

Data from the Measures of Academic Progress (MABsgssment, Lexia, and DIBELS allow us to make
instructional decisions that meet the specific legqdeeds of individual students.

Students who read below grade level and need addithelp with reading strategies attend intense,
small-group reading classes. In addition, we ma&yRsadingPlus, a computerized reading program, to
effectively identify and remediate struggling stotde A humanities class offers academically takknte
students the opportunity to engage in more comigets and writing assignments.

3. Mathematics:

Mathematics has a dynamic, central role in the Begl$ curriculum. Teachers understand the vital
connection between mathematical skills and proldelving in science, economics, statistics and $ocia
research, and we work to develop each student'semyasf this critical subject.

Roosevelt students study the applications of madtiemin the regular classroom through a variety of
student-centered activities and instructional mashdeachers design both traditional curriculuntstoo
and hands-on activities to give students a sendeeafynamic nature of problem solving. For example
sixth grade mathematics students integrate thailystf statistics with scientific measurement spacial
weather unit, and fifth graders study the geometrsolids through the ancient Japanese art of miiga
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Teachers differentiate these activities for stusleftall abilities. Students in need of additioassistance
in mathematics attend lunchtime help sessions,|gralp math classes, and math tutoring, developing
the intellectual skills they need to succeed. Mstiilents also have a variety of technological aidkeir
disposal, such as digital learning programs, SBeatrd lessons, and graphing calculators.

In addition to these programs, our school nourishesntellectual development of its many high-
achieving mathematics students through a rigorousts curriculum. Students placed in the honors
mathematics courses at Roosevelt follow a demarmbogse of study that includes high school level
Algebra 2 and beginning trigonometry. Studentsixeckhigh school placement credit for their work at
Roosevelt and many develop a life-long interegtroblem solving.

All Roosevelt students are encouraged to expl@etbative aspect of problem solving through
integrated mathematics activities and clubs. Stisdeam use their mathematical expertise to design
robots and to create miniature vehicles poweresotgr cells. Roosevelt's mathematics and science
teams compete with other schools through clubs aadlath Counts and Robotics, and students enjoy
the challenge and camaraderie of working on teamsslie real-life problems.

At Roosevelt Middle School, mathematics is a pikati#al, and accessible tool that joins discipfirend
strengthens the skills of problem-solving, crititahking, and creativity.

4. Additional Curriculum Area:

Roosevelt School enjoys a highly developed perfognairts program. In addition to curricular general
music classes for all grade levels, students hHavepportunity to perform as members of our bands,
choirs, and orchestras. The instrumental programeotly consists of 250 students in grades 5-8. All
instrumental students receive a 30-minute, pull-gtdup lesson once a week. These students are also
members of one of three levels of both band andestca. Two levels of jazz band are also offerad. O
top level ensembles regularly perform at musiadalt and have earned 24 Division | ratings sine@8l
when we began our festival participation. Studetde participate in our annual Solo and Ensemble
Festival and throughout the years have gained &uep, by audition, to the Illinois Music Educasor’
Association All-District Bands and Orchestras.

The choral program is equally important to the stkgerforming arts environment. Over 160 students
participate in three grade-leveled choruses. Adedrsingers also have the opportunity to perform in
Honors Chorus, Barbershop Chorus, and Boys Chiach year the school puts on a Broadway-style
musical involving all chorus members as well aepthterested students. This year 210 students are
participating in the musical. Choir members redyltake advantage of Chicago’s cultural offeringthw
field trips to see professional musical productiand the Lyric Opera. Performance opportunities are
also offered to students who are not regular mesntsiethe choir, band, or orchestra through annual
grade level variety shows and our Rock Band Club.

Many 21st century skills are supported by the periiog arts program. Technology is integrated by
maintaining active websites that contain both imfational and instructional materials and by
incorporating SmartMusic, a home computer progtaah supports the curriculum. Performing arts
students must regularly exhibit Learning and Inrniovatraits such as collaboration and creativitiyeLL
and career skills are developed through the usesgbtem of award certificates. Among other things
these certificates allow learners to set goals slitcess criteria, be self-directed, and demoestrat
learning as a life-long process. The ability toda various schedules and to deal positively \pithise,
setbacks, and criticism are all enhanced througipénforming arts. The performing arts program is
consistent with a number of the school’'s missiodives including a commitment to educating the
whole child, instilling a love for learning, proniiag an active partnership with the community, and
fostering individual student growth.
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5. Instructional Methods;

Roosevelt teachers are acutely aware of providinigdividualized education for students. Teachers
deliver the carefully crafted and rigorous currioulin a variety of ways to bring all students teith
highest potential. A network of support also assisachers in delivering instruction to all leasaer

Roosevelt teachers engage students by immersingithereatively planned lessons that tap the mieltip
intelligences. Our methods and tools -- such aglgcaorganizers, Itouch and Ipad applications,
kinesthetic activities/games, cooperative learngogg, debate and competitive writing -- honor eri
interests and learning styles. Additionally, Roades sixth grade boasts a “Collaborative Classrbom
with a project-based curriculum in which studeetsh and grow at their own pace, and peers and
teachers collaborate in a workshop environmentcii@a encourage students to support each other, tak
ownership of their work, and think meta-cognitivéilyough activities such as peer editing, confaranc
and mentoring.

Throughout the grade levels, students who needtassi developing basic skills receive in-class
interventions within the core instruction. More Ibbaged students receive further interventionsidats

of class. The Resource Program provides additiosgiuction in small groups to students with IEPs.
Resource teachers have access to audio booksh lsmakclpad applications and computer-based programs
like Reading Plus, Writing Coach, and iLearn. Ree#feeducators use creative and authentic methiods o
assessment for all students to determine mastergrgént, as well as various formal and informatiie
several times a year to determine student progress.

Roosevelt's five-year technology plan has providitdtaff members with laptop computers and other
devices, and outfitted many classrooms with Smat&s Teacher-led training has allowed faculty
members to integrate technology successfully iméir instructional methods. This year’'s one-to-one
Ipad initiative for 8th grade students added aritiexcand interesting component to classroom
instruction. In anticipation, Roosevelt hired alski technology integration specialist to manage th
initiative and assist teachers in incorporatinglffegls practically and meaningfully into the cunfiam.
Today there are over 400 laptops in the schootlaadjoal for fall, 2014, is to extend the one-te-dpad
initiative to all Roosevelt students.

Roosevelt takes pride in focusing on the individiidld. The school staff delivers the best possible
learning experience for our students by providirspléd, though differentiated, curriculum with an
abundance of support systems and measurementaaaisure that our students learn.

6. Professional Development:

Roosevelt takes pride in hiring highly educatedheas who model life long learning. Among the staff
are Nationally Board Certified teachers and thesegnized in state leadership. Some 87% of staff
members hold Master’s degrees and continue tdraplfeve by attending professional development
conferences, continuing education courses, ang studugh travel. Well over 100 professional
development conferences are requested and appeaehdschool year.

Professional development at Roosevelt begins bgamdhg our newly hired staff to the school and its
culture through a customized mentor program. Sunarientation days allow each new staff member to
form relationships with administrators and veteeachers. Subsequent new teacher meetings, sctiedule
throughout the year, foster communication with mesind target topics crucial to the continued ssgc
and development of our new staff.

Staff came together in 2009 to form a DifferentiatCommittee, and subsequently approximately 50
staff members attended a state Staff Developmemtd&drs’ Conference in 2010. At the team level, the
principal and teachers regularly exchange diffeaéioh ideas, strategies and successes. Diffetanmtia
continues to be a critical topic of discussiondarh and staff meetings and on Institute Days, iasait
inherent instructional practice for all staff.
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Roosevelt generously offers teachers paid sumnrecolum hours each year to collaborate on ideas or
projects. The administration reviews and approgaster/department proposals to see curriculum work
through to fruition. Teachers use this time tocattite curriculum across grade levels and aligo state
standards, plan creative, differentiated projagtagk with new textbooks, design interdisciplinamits,

and much more. Many Roosevelt teachers plan mamidvance for this unique opportunity to focus,
refresh, and improve the curriculum and their imstion.

Teachers have also dedicated many professionalagement hours this year to understanding and
analyzing the Common Core Standards. Each deparim#re school identified where the existing
content aligned with these standards, as well asewve need to further develop lessons and units to
address Common Core requirements.

Roosevelt teachers form a community of educators dgmonstrate the importance of learning by
example. Their personal and professional growthyiin, benefits the students of our school.

7. School Leadership:

Certainly the leadership at Roosevelt Middle Scledlibits the same commitment to excellence as the
other areas driving Roosevelt's success. It is wétticular rigor that our leaders address the sieed
goals of our students.

Roosevelt’s structure for success includes Distécade Level, Building, and Departmental Leadgrshi
Teams. Each Grade Level Team is composed of teaaler are also part of various Departmental
Teams. On the Building Leadership Team and alsthenlistrict-wide Teachers Leadership Council,
Team Leaders represent each Grade Level Teammihiigaceted structure allows clear and timely
communication to everyone, and most importantly@anication is able to flow in both directions. $hi
highly professional and collaborative exchangen@drmation facilitates fluidity of ideas, and rajpydof
change for our students.

Administrators pay particular attention to schatiexluling so that teachers can meet daily in giedsd
meetings. During that team meeting time, teacheftsat upon individual and team performance, share
instructional ideas, and academic and social gflanstudents. Twice a week, team meetings focus on
determining how to direct special attention to ayireg student concerns, including developing stiateg
for student success. Furthermore, the Principalfessistant Principal attend specific team meetaaysh
week to hear team thoughts, to ensure that stifffinderstands newly available data or potential
programatic changes, and to process changes ierma@adnd behavioral interventions for students.

Departments have monthly meeting times, fosteringlure of articulation and ascensional ambition.
Never content to rest on laurels, department irdegsf progress, and reevaluation of curriculum and/
assessment needs are frequent topics of discu3siese department meetings are critical to further

integration of both content-related Rtl strategied Common Core Standards.

Semi-monthly building meetings ensure that Roosemdrates as a well informed, collegial team. The
Principal, Assistant Principal, and faculty havedito address evolving team or department concerns,
collaborate on new policies for the benefit of bhilding, or discuss logistical issues that affgadents,
families, or teachers. Regardless of topic, thenthis to work towards the greater good of Roos&velt
school community.

The school leadership that other schools considerity, Roosevelt considers the norm.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Best: ISAT
Edition/Publication Year: 1999 Publisher: Pearson

2010-2011 2009-201C| 2008-200¢ | 2007-2008 | 2006-2007

Testing Month

SCHOOL SCORES

Meets and Exceeds

Meets

Number of students tested
Percent of total students tested

Number of students altermely assesse

Mar

98
46
154
100
1

Percent of students alternatively assessed 1

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Meets and Exceeds

Meets

Number of students tested

2. African American Students
Meets and Exceeds

Meets

Number of students tested

3. Hispanic or Latino Students
Meets and Exceeds

Meets

Number of students tested

4. Special Education Students
Meets and Exceeds

Meets

Number of students tested

5. English Language L ear ner Students

Meets and Exceeds
Meets

Number of students tested
6. Asian/Pacific Idander
Meets and Exceeds
Meets

Number of students tested
NOTES:

91
56
11

94
44
18

88

54
24

12IL5

Mar

95
59

152
100

86
66
35

Mar

90
50

134
100

60

40

10

83
50
12

73
57
37

Mar

98
53

161

0 10
1
1

63
38
16

89
68
38

Mar

92
34
140
100
0
0

79
29
14

76
32
34
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Jest: ISAT
Edition/Publication Year: 1999 Publisher: Pearson

2010-2011| 2009-201C| 2008-200¢| 2007-2008  2006-2007
Testing Month Mar Mar Mar Mar Mar

SCHOOL SCORES
Meets and Exceeds
Meets

Number of students tested

Percent of total students tested
Number of students alternatively asse:

93
29
153
100
1

Percent of students alternatively assessed 1

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Meets and Exceeds
Meets
Number of students tested

2. African American Students

Meets and Exceeds
Meets
Number of students tested

3. Hispanic or Latino Students

Meets and Exceeds
Meets
Number of students tested

4. Special Education Students

Meets and Exceeds
Meets
Number of students tested

5. English Language L ear ner Students

Meets and Exceeds
Meets

Number of students tested
6. Asian/Pacific | lander
Meets and Exceeds
Meets

Number of students tested
NOTES:

72
36
11

83
39
18

79

25
24

121L5

94
32

152
100

83
37
35

88
33
134
100

92
50
12

66
45
38

93
28

161
0 10

1
1

73
a7
15

76
34
38

89
34
141
100
0
0

77
46
13

74
50
34
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Best: ISAT
Edition/Publication Year: 1999 Publisher: Pearson

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Meets and Exceeds 98 95 99 94 95
Meets 33 33 36 32 38
Number of students tested 149 139 168 148 171
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 1 4 1 3 0
Percent of students alternatively assessed 1 3 1 2 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Meets and Exceeds

Meets

Number of students tested 8 7 5 3 5
2. African American Students

Meets and Exceeds 70 100 82 92
Meets 40 63 41 33
Number of students tested 6 10 16 17 12
3. Hispanic or Latino Students

Meets and Exceeds 83 93

Meets 58 50

Number of students tested 12 14 3 6 9
4. Special Education Students

Meets and Exceeds 91 82 97 88 84
Meets 53 55 53 46 56
Number of students tested 34 33 34 33 32

5. English Language L ear ner Students

Meets and Exceeds

Meets

Number of students tested 2 2 1 1

6. Asian/Pacific | lander

Meets and Exceeds

Meets

Number of students tested 4 6 7 6 6
NOTES:

121L5
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: @est: ISAT
Edition/Publication Year: 1999 Publisher: Pearson

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Meets and Exceeds 98 91 98 93 94
Meets 33 36 36 31 43
Number of students tested 148 139 168 148 171
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 1 4 1 3 0
Percent of students alternatively assessed 1 3 1 2 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Meets and Exceeds

Meets

Number of students tested 8 7 5 3 5
2. African American Students

Meets and Exceeds 80 100 71 83
Meets 60 19 24 42
Number of students tested 6 10 16 17 12
3. Hispanic or Latino Students

Meets and Exceeds 92 79

Meets 83 57

Number of students tested 12 14 3 6 9
4. Special Education Students

Meets and Exceeds 97 76 91 85 88
Meets 71 55 50 42 63
Number of students tested 34 33 34 33 32

5. English Language L ear ner Students

Meets and Exceeds

Meets

Number of students tested 2 2 1

6. Asian/Pacific | lander

Meets and Exceeds

Meets

Number of students tested 4 6 7 6 6
NOTES:

121L5
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Test: ISAT
Edition/Publication Year: 1999 Publisher: Pearson

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Meets and Exceeds 95 98 95 97 94
Meets 33 35 31 36 35
Number of students tested 140 167 151 179 157
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 3 1 3 1 0
Percent of students alternatively assessed 2 1 2 1 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Meets and Exceeds

Meets

Number of students tested 9 6 7 3 4
2. African American Students

Meets and Exceeds 90 93 85 92 82
Meets 50 67 45 54 73
Number of students tested 10 15 20 13 11
3. Hispanic or Latino Students

Meets and Exceeds 83

Meets 61

Number of students tested 18 4 6 9 9
4. Special Education Students

Meets and Exceeds 81 93 85 87 79
Meets 44 56 38 57 49
Number of students tested 32 27 34 30 33

5. English Language L ear ner Students

Meets and Exceeds

Meets

Number of students tested 1 3

6. Asian/Pacific | lander

Meets and Exceeds

Meets

Number of students tested 4 7 6 6 7
NOTES:

121L5
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Test: ISAT
Edition/Publication Year: 1999 Publisher: Pearson

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Meets and Exceeds 92 93 91 97 92
Meets 46 50 45 50 50
Number of students tested 140 167 151 179 157
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 3 1 3 1 0
Percent of students alternatively assessed 2 1 2 1 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Meets and Exceeds

Meets

Number of students tested 8 6 7 3 4
2. African American Students

Meets and Exceeds 90 80 80 85 73
Meets 70 73 40 46 63
Number of students tested 10 15 20 13 11

3. Hispanic or Latino Students
Meets and Exceeds

Meets

Number of students tested 7 4 6 9 9
4. Special Education Students

Meets and Exceeds 72 85 76 93 73
Meets 47 70 63 63 49
Number of students tested 32 27 35 30 33

5. English Language L ear ner Students

Meets and Exceeds

Meets

Number of students tested 1 3

6. Asian/Pacific | lander

Meets and Exceeds

Meets

Number of students tested 4 7 6 6 7
NOTES:

121L5
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Best: ISAT
Edition/Publication Year: 1999 Publisher: Pearson

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Meets and Exceeds 98 95 96 96 96
Meets 43 24 29 26 20
Number of students tested 167 147 181 156 177
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 3 1 0 0
Percent of students alternatively assessed 0 2 1 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Meets and Exceeds

Meets

Number of students tested 9 8 5 5 4
2. African American Students

Meets and Exceeds 93 88 81 100 85
Meets 71 38 31 73 46
Number of students tested 14 16 16 11 13

3. Hispanic or Latino Students
Meets and Exceeds

Meets

Number of students tested 7 5 8 6 3
4. Special Education Students

Meets and Exceeds 93 94 86 80 83
Meets 57 39 48 32 43
Number of students tested 30 31 29 34 35

5. English Language L ear ner Students

Meets and Exceeds

Meets

Number of students tested 1 3 1

6. Asian/Pacific | lander

Meets and Exceeds

Meets

Number of students tested 4 6 6 5 3
NOTES:

121L5
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Fest: ISAT
Edition/Publication Year: 1999 Publisher: Pearson

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Meets and Exceeds 94 95 97 96 96
Meets 50 54 64 54 62
Number of students tested 167 147 179 157 176
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 3 1 0 0
Percent of students alternatively assessed 0 2 1 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Meets and Exceeds

Meets

Number of students tested 9 8 5 5 4
2. African American Students

Meets and Exceeds 93 94 81 91 100
Meets 93 75 63 73 85
Number of students tested 14 16 16 11 13

3. Hispanic or Latino Students
Meets and Exceeds

Meets

Number of students tested 7 5 8 6 3
4. Special Education Students

Meets and Exceeds 80 81 93 85 77
Meets 20 61 71 56 71
Number of students tested 30 31 28 34 34

5. English Language L ear ner Students

Meets and Exceeds

Meets

Number of students tested 1 3 1

6. Asian/Pacific | lander

Meets and Exceeds

Meets

Number of students tested 4 6 6 5 3
NOTES:

121L5
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month
SCHOOL SCORES

Meets and Exceeds 97 95 95 96 94
Meets 39 37 35 36 31
Number of students tested 610 605 634 644 645
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 5 9 8 5 0
Percent of students alternatively assessed 1 1 1 1 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Meets and Exceeds 86 86 72 73 62
Meets 65 60 49 39 31
Number of students tested 37 30 22 15 16
2. African American Students

Meets and Exceeds 89 83 83 82 84
Meets 53 49 45 49 44
Number of students tested 39 a7 62 57 50
3. Hispanic or Latino Students

Meets and Exceeds 86 83 89 69 80
Meets 48 56 58 47 42
Number of students tested 55 30 29 23 26
4. Special Education Students

Meets and Exceeds 88 88 84 86 80
Meets 51 54 49 51 44
Number of students tested 120 126 134 135 134

5. English Language L ear ner Students

Meets and Exceeds

Meets

Number of students tested 6 6 5 1 1
6.

Meets and Exceeds 94 100 100 100 95
Meets 26 15 8 12 14
Number of students tested 19 22 25 25 21
NOTES:

12IL5
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month
SCHOOL SCORES

Meets and Exceeds 94 93 93 94 92
Meets 39 43 45 41 47
Number of students tested 608 605 632 645 645
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 5 9 8 5 0
Percent of students alternatively assessed 1 1 1 1 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Meets and Exceeds 86 76 68 66 62
Meets 66 62 40 46 43
Number of students tested 36 29 22 15 16
2. African American Students

Meets and Exceeds 92 83 83 78 83
Meets 74 67 41 44 59
Number of students tested 39 a7 61 56 49
3. Hispanic or Latino Students

Meets and Exceeds 86 77 83 61 73
Meets 61 62 41 26 30
Number of students tested 44 28 29 23 26
4. Special Education Students

Meets and Exceeds 82 81 80 84 77
Meets 42 54 56 47 58
Number of students tested 120 126 135 135 133

5. English Language L ear ner Students
Meets and Exceeds

Meets

Number of students tested 5 6 4 1 0
6.

Meets and Exceeds 94 100 100 100 100
Meets 31 40 12 26 14
Number of students tested 19 22 25 25 21
NOTES:

12IL5
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